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INTRODUCTION

CVTC’s commitment to continuous quality improvement is critical to student learning and
success. The college expects and encourages faculty and staff to engage in an ongoing
cycle of planning, executing, and evaluating programs and services to enhance the

student experience and improve the institution’s performance excellence. The Learning
Improvement, Planning, and Assessment Guide provides support to faculty and staff in
program improvement and assessment processes across the college. This resource guide
includes explanations of key processes related to program improvement and the assessment
of student learning — including summaries, timelines, rubrics, and sample artifacts — to help
facilitate continuous quality improvement in programs and courses throughout CVTC.

Mission: Chippewa Valley Technical College (CVTC) delivers innovative and applied
education that supports the workforce needs of the region, improves the lives of students,
and adds value to our communities.

Vision: CVTC is a dynamic partner for students, employers, and communities to learn, train,
and succeed.
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The Comprehensive Program Evaluation Model reflects the college’s
Plan, Do, Check, Adjust (PDCA) framework, beginning with data and
evidence analysis, then moving into trend identification and root cause
analysis, best practice exploration, improvement plan creation and
implementation, and finally checking and adjusting.




PROGRAM EVALUATION MODEL

hippewa Valley Technical College (CVTC) has an ongoing commitment to ensuring

academic program quality and continuous improvement through a Plan, Do, Check,

Adjust (PDCA) process. The Comprehensive Program Evaluation Model reflects the
college’s PDCA framework, beginning with data and evidence analysis, then moving into
trend identification and root cause analysis, best practice exploration, improvement plan
creation and implementation, and finally checking and adjusting.

The qualitative and quantitative data inputs vary between instructional, support, and
operational departments, but the process itself remains static across the institution.
Chippewa Valley Technical College (CVTC) has an ongoing commitment to ensuring
academic program quality and continuous improvement through a Plan, Do, Check, Adjust
(PDCA) process.

Comprehensive
Program
Evaluation Model




COMPREHENSIVE PROGRAM EVALUATION MODEL

DATA INPUTS (QUANTITATIVE AND
QUALITATIVE)

Occupational Program

* Demographics

* Successful course completion by course,
department, delivery method and course length

* Term-to-term | fall-to-fall retention
* 150% graduation rates
* Program completion and transfer

* Assessment of student learning outcomes
(includes Technical Skill Attainment)

* SSI results | CCSSE results

* b-year labor market projections

* b-year enroliment trend data

* Graduate follow-up trends

General Education Department

* Successful course completion by course,
department, delivery method and course length

* Assessment of student learning outcomes
(includes core abilities and Liberal
Education outcomes)

* Enrollment trends
Learner Support and Transition

* English language learner gains

* Basic skills gains

* Enrollment trends

* Transition to credit programming
Plan, Do, Check, Adjust (PDCA)

PROGRAM EVALUATION MODEL

e |nternal & external
stakeholder input

) * Program level
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Improvement
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e Aligned with key results, college
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Schedule a time
for Institutional
Research to meet
with your team

We would like to have your entire
team present; if you already
have regularly scheduled team
meetings, this is an ideal time for
this activity. All meetings should
be scheduled by March 15.

Print your program
data reports

The program improvement
process begins with the review of
all program and student learning
data. This will include Program
Scorecard, Assessment of
Student Learning Data (Technical
Skills Attainment report and/or
Assessment of Core Abilities),
and Faculty In-Service Program
Data (persistence and completion
data reports). Please have copies
of these reports for your PIP
meetings. To find the reports:

* Log into the Employee
Portal in My CVTC

* Select Departments >
Institutional Planning,
Research, and Grants
> Research

* Select the most recent
academic year underneath
Program Scorecards,
Assessment of Student

Learning, and Faculty In-Service

Program Data to retrieve
your program'’s reports.

Review your data

As you review your data, consider
data elements that either support
or conflict with your conclusions.
Try to answer the following
questions:

* In what areas are your
students doing well?

* In what areas are your
students struggling?

* |f graduation rates are low,
are your students being
retained year-to-year?

* How are your students
doing in course success?

* |s there a difference in student
success by delivery method?

* How are your students
struggling related to Assessment
of Student Learning? Are there
program outcomes students are
not obtaining? Does this relate
to your course success data?

PROGRAM EVALUATION MODEL




Review last year'’s
plan

You can find your plan in SPOL
via the link on the IR web page
or by navigating to:

https://cvtc.
strategicplanningonline.com/
SPOLNET/Default.aspx.

After logging into SPOL, select
the current year to review the
plan your program developed last
spring.

Team meeting with
IR Department

During this meeting, we will
review the plan your team
developed last year, which
includes a minimum of one
objective with three associated
tasks. Come to the meeting
prepared to log into SPOL,
bringing your username and
password with you. During the
meeting, IR will help you address
the following questions and enter
responses in SPOL:

* Have you implemented the
plan? What are your results?

* What should you keep doing?
What should you add?

* Upload supporting
documents or artifacts that
provide evidence of your
progress and/or results.

PROGRAM EVALUATION MODEL

Document your plan

During the meeting, IR will

have you complete the current
planning year by entering your
results and plan based on your
results. After closing out the
current year, you will update your
plan for the following year. Open
the next planning year (your plan
should already be copied over

to the new year) and edit your
plan accordingly, making changes
to your objective and tasks as
necessary. The tasks should
relate to student learning and
program improvement.


http:strategicplanningonline.com
https://cvtc

Update your plan

In September you will be
prompted to enter a progress
update. This should include what
you have done to date, not what
you plan to do in the future.

You may not have implemented
your entire plan at this time, but
should have made documented
progress.

Repeat

Repeat steps 1-6 in the spring of
the following year.

PROGRAM EVALUATION MODEL
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DATA AND EVIDENCE
ANALYSIS

Academic programs are assessed through an annual scorecard process,

wherein summative performance measures are used by each program to

develop an improvement plan. This process is used to better understand
student achievement and learning on an aggregate level.




DATA AND EVIDENCE ANALYSIS

ach program uses annual scorecard data to review the effectiveness of the program

and to select key areas to target for improvement. Program directors work with their

respective dean and develop a program improvement plan annually, which guides
the program in identifying scorecard indicators for improvement. Program-level data is
also used in the formative evaluation of programs during the annual program finalization
process. Each year, programs review their current program and propose changes informed
by data. Program directors meet with the Curriculum department to discuss and finalize
these changes. Faculty, program design teams, program advisory committees, and surveyed
employers continuously review and/or revise core abilities, program outcomes, and course
competencies. Program advisory committees also assist program faculty with designing and
validating program concept designs and outcomes.

The IR office generates program scorecards annually to provide results for academic
programs and services in the following indicators: student demographics, capacity and
enrollment, graduate placement and wages, student performance and success, student
satisfaction and engagement, and instructional costs. Most areas include three- to five-
year trend data. Data is pulled from WTCS client reporting, admissions reports, EMSI,
Graduate Follow-Up Survey, Financial Aid office, Banner Operational Data Store (ODS),
Cognos (CVTC's reporting system used to extract information from Banner), the National
Community College Benchmarking Project (NCCBP), Noel-Levitz Student Satisfaction
Inventory (SSI), Community College Survey of Student Engagement (CCSSE), and the
Assessment office.

Each year, the IR office publishes updated scorecard data
definitions in the Scorecard Data Dictionary. This document
outlines the sources of each piece of data on the
scorecards and provides detailed explanations
for each indicator shown.

Scorecard Data Indicators
* student demographics

* capacity and enrollment

* graduate placement and wages

* student performance and success

* student satisfaction and engagement

e instructional costs
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GUIDELINES FOR UTILIZING DATA AND EVIDENCE IN
PROGRAM EVALUATION

APPROACH DATA WITH QUESTIONS:

* How do student outcomes differ by demographics, programs, and schools?

* To what extent have specific programs, interventions, and services improved outcomes?

* What is the longitudinal progress of a specific cohort of students?

* What are the characteristics of students who achieve proficiency and of those who do not?
* How do student grades correlate with other assessment results and measures?

START WITH OBSERVATIONS:

Just the facts No Speculations

* | observe... * Because...

* Some patterns and trends * Therefore...
that | notice are.... et seems. ..

* | can count... * However....

e | am surprised to see...

CONSIDER INTERPRETATIONS/INFERENCES:

* What does the data say and why?
* | believe the data suggests... because...
* Additional data that would help me confirm my explanations is...

IDENTIFY IMPLICATIONS FOR TEACHING, LEARNING, AND STUDENT
SUPPORT:

* What steps could be taken next?

* What strategies might be most effective?

* What does this conversation make you think about in terms of your own practice?
* What are the implications for equity?

DATA AND EVIDENCE ANALYSIS
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SCORECARD DATA DEFINITIONS

Annually, the Institutional Research department provides each program with data in the
form of a program scorecard. Each program reviews the program effectiveness data and
selects an area to target for improvement. In collaboration with their dean, the program or
department faculty will then determine which actions would be most effective to address
the issues and determine how they will measure the results of their program improvement
plan. Scorecard data is collected from Banner, CVTC department reports, and external
websites.

Time measure for the scorecard is by academic year, from June 1 through May 31.

DATA AND EVIDENCE ANALYSIS




-

N2
'

i

SECTION I: STUDENT DEMOGRAPHICS

Student Population consists of students who were actively enrolled in courses pursuing a
degree program and may include both program and pre-program students unless otherwise
noted. Program students are selected for both primary and secondary curriculum. Pre-
program students are associated only with primary curriculum. If a student’s program
changes within an academic year, only the latest enrolled term is used for the program.

Programs are based on major code.

Full Time:

Count of program students and percent of program
students to total program students who were
enrolled in at least 12 billing credits during any
term.

Part Time:

Count of program students and percent of program
students to total program students who were
enrolled in less than 12 billing credits during any
term and were not full time in any other term during
the year.

Disabilities:

Count of program students and percent of program
students to total program students who have
disabilities as defined in Banner. Aligns with the
client reporting definitions of: Deaf, Deaf-Blind,
Hard of Hearing, Intellectual Disability, Multi
Disabled, Mobility-Orthopedic Disability, Other
Health Impairment, Psychological Disability, Specific
Learning Disability, Speech or Language Disability,
Visual Disability, Autism Spectrum Disorder,
Traumatic Brian Injury or Self-ldentified.

Minorities:

Count of program students and percent of program
students to total program students who are not
‘white’ or not ‘refuse to answer’. Aligns with the
client reporting definitions of: American Indian/
Alaskan Native, Asian, Black, Hispanic, and Native
Hawaiian/Pacific Islander.

Financial Aid:

Count of program students and percent of program
students to total program students who are defined
as ‘need-based’ for financial aid. This number will
include PELL grants but not other resources.

DATA AND EVIDENCE ANALYSIS

Male:

Count of program students and percent of program
students to total program students who self-
reported as male. Those who refused to answer are
not counted here.

Female:

Count of program students, and percent of program
students to total program students, that self-
reported as female. Those who refused to answer
are not counted here.

Mean Age:
Average age of program students as of June 1 of the
academic year.

Median Age:

The middle number in a sorted list of the age of
program students. Each student’s age is calculated
as of June 1 of the academic year.

Mode Age:

The most frequently occurring age of program
students. Each student’s age is calculated as of June
1 of the academic year.

Bias per WTCS (NTO):
Gender bias as reported by WTCS per program.

Total Program Students:
Count of students who were program students in at
least one term during the academic year.

Total Pre-Program Students:

Count of students who were pre-program students
during the academic year and were not program
students in any term of the same year.
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SECTION II: STUDENT INTEREST

New Accepted Students: Percent Capacity:

Total of all core program admission applications (AA Ratio of New Accepted Students to Program

& AO statuses) for all credit terms in the academic Capacity expressed as a percentage.

year. FTEs:

Re-entries are not included in this count. Total program credits divided by 30.

Numbers can be inflated due to additional sections Waitlist:

being added through grants. Waitlist figures are taken from a Banner process that
Capacity: runs in the fall of the academic year.

Capacity figures taken from annual admission
reports and from previous scorecard reports for
previous years.

SECTION I1l: GRADUATE PLACEMENT

Some programs have ‘N/A’ for graduate average wage. This could be because there were
not at least three completed graduate follow-up surveys for that program or a graduate
follow-up may not have yet been sent out for the program (new programs).

Graduates:
Graduate figures taken from Banner.

Employed in Related Field:

Percentage of students who reported being employed
in a field related to their degree divided by the
number of students who reported being employed.

Seeking Employment:

Percentage of students who reported seeking
employment divided by the number of students who
stated their present status as either employed or
seeking employment.

Continuing Education:

Percentage of students who reported being a
continuing student and not available for employment
divided by the number of students who responded to
the survey.

Survey Response Rate:

Percentage of students who responded to the
graduate survey divided by the total number of
graduates for the program.

DATA AND EVIDENCE ANALYSIS
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SECTION IV: GRADUATE WAGES & OPENINGS

Some graduate placement data is not available from WTCS until spring of the following year
(‘N/A is used until the figures become available).

CVTC Graduate Average Hourly Wage: Regional Job Openings:
The total of all reported wages for a program divided Figures obtained from the external EMSI website:
by the total number of reported wages. If a graduate http://www.economicmodeling.com. Occupations

reports a yearly wage it is converted to an hourly used for determining job openings are classified
wage (yearly wage/12 months/4.33 weeks/weekly using SOC codes and require CVTC to map these
work hours reported). codes to its programs. The SOC system is used by

Federal statistical agencies to classify workers into
occupational categories for the purpose of collecting,
calculating, or disseminating data:
http://www.bls.gov/soc/

CVTC Graduate Average Yearly Wage:

The total of all reported wages for a program divided
by the total number of reported wages. If a graduate
reports an hourly wage it is converted to a yearly
wage (hourly wage*12 months*4.33 weeks*weekly
work hours reported).

Regional Entry Level Wage:

The regional (CVTC’s 11-county district) entry-level
wage is based on Economic Modeling Specialists
International’s (EMSI's) 25th percentile hourly wage,
multiplied by 2,080 hours.

Figures obtained from the external EMSI website:
http://www.economicmodeling.com. Occupations
used for determining wages are classified using
Standard Occupational Classification (SOC)

codes and require CVTC to map these codes to

its programs. The SOC system is used by Federal
statistical agencies to classify workers into
occupational categories for the purpose of collecting,
calculating, or disseminating data:
http://www.bls.gov/soc/.

DATA AND EVIDENCE ANALYSIS
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SECTION V: STUDENT SUCCESS

Target:

Targets for graduation rates and course success are
set by the Institutional Research Department. The
targets were determined based on national standards
and CVTC rates.

WTCS:

The overall graduation rate across all colleges in the
Wisconsin Technical College System (WTCS) who
offer that particular program at their college.

Graduation Rate:

Graduation within three and four years is provided
for two-year programs, graduation within two years
is provided for one-year programs, and graduation
within one year is provided for programs less than
one year. The graduation rate calculation includes
students who had a pass, fail, incomplete or
withdraw in at least one FTE generating course
within the cohort year.

Graduation within one year

Percent of new program students who graduated
from the same program within one year.

Denominator: Number of new program students who
were enrolled in an FTE generating course** during
a given fiscal year.

Numerator: Of those in the denominator, the number
of program students who graduated from the same
program in the same fiscal year.

Graduation within two years

Percent of new program students who graduated
from the same program within two years.

Denominator: Number of new program students who
were enrolled in an FTE generating course** during
a given fiscal year.

Numerator: Of those in the denominator, the number
of program students who graduated from the same
program in any of the fiscal years assessed.

Graduation within three years

Percent of new program students who graduated
from the same program within three years.

Denominator: Number of new program students who
were enrolled in an FTE generating course** during
a given fiscal year.

Numerator: Of those in the denominator, the number
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of program students who graduated from the same
program in any of the fiscal years assessed.

Graduation within four years

Percent of new program students who graduated
from the same program within four years.

Denominator: Number of new program students who
were enrolled in an FTE generating course** during
a given fiscal year.

Numerator: Of those in the denominator, the number
of program students who graduated from the same
program in any of the fiscal years assessed.

Retention Rate:
Fall-to-fall retention

Calculated for two-year programs

Program students who are enrolled in the same
program from the first fall term of comparison to the
second fall term. Graduates are not included in the
calculation. The first fall term of comparison is the
fall prior to the academic year reported.

Semester-to-semester retention:
Calculated for two-year programs

Program students who are enrolled in the same
program from the fall to the spring. Graduates are
not included in the calculation. The fall and spring
terms of comparison are that of the academic year
reported.

Core Course Enrollee Success Rate:

Calculated by dividing the number of core course
enroliments where the final grade is C or above by
the total number of core course enrollments.

Core course selection will be based on the subject
area of the course where it is the same as the main
portion of the WTCS program number. (i.e., 104
subject for the 10-104-3 program).

Core Course Withdraw Rate:

The withdraw rate is calculated by dividing the total
core course enroliments where the final grade is W
(only withdrawals that occur after the two week add/
drop period are included) by the total core course
enrollments.

General Education Enrollee Success Rate and
Withdraw Rate:

Same calculation as the core enrollee success and
withdraw rates, but includes only general education
courses that are a part of the program curriculum.

DATA AND EVIDENCE ANALYSIS
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Met:

Number of students who have an assessment value
of ‘Met’.

Not Met:

Number of students who have an assessment value
of ‘Not Met'.

Not Assessed:

Number of student who have an assessment value of

‘Not Assessed’.

SECTION VII: STUDENT SURVEYS
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SECTION VI: TECHNICAL SKILLS ATTAINMENT

Areas blacked out indicate the survey was not implemented in the reporting year.

CVTC:

The average score of students surveyed at CVTC.
This value is obtained from reports developed by
Institutional Research.

SSl:

Average value of program student responses in the
category of Instructional Effectiveness within the SSI
survey. Scores range from 1 to 7, with 7 being more
satisfactory.

SSI (Student Satisfaction Inventory) is a survey
created by Noel-Levitz and is designed to evaluate
student satisfaction which can then be compared to
benchmarks compiled by the National Community
College Benchmarking Project (NCCBP).

CCSSE:

Cluster score of the Active and Collaborative
Learning related student responses. Scores range
from 1 to 4, with 4 being more satisfactory.

CCSSE (Community College Survey of Student
Engagement) is a survey that helps institutions focus
on good educational practice and identify areas in
which they can improve their programs and services
for students. CVTC results can then be compared to
benchmarks compiled by NCCBP.

SECTION VIII: COURSE SUCCESS CHART

Course Success:

The course success chart includes all core and general education courses in the program curriculum. Course
success is calculated by dividing the number of course enrollments where the final grade is C or above by the

total number of course enrollments.
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TECHNICAL SKILL ATTAINMENT (TSA)

echnical Skill Attainment (TSA) is an initiative adopted by the Wisconsin Technical

College System (WTCS) originating with Carl Perkins IV legislation, that aims to

develop, implement, and analyze results from summative assessments of student
learning in programs across the state’s technical colleges. WTCS programs will assess
the attainment of program outcomes to ensure graduates have the technical skills needed
by employers. WTCS instructors collaborate with industry stakeholders to develop the
assessments. CVTC assesses achievement of program outcomes at the individual student
level as one of the foundational measurements of student learning across the college.

PROGRAM OUTCOMES

All educational programs at CVTC have identified outcomes, which are approved by WTCS
and based on industry employment needs. In the case of some unique programs, such as
Liberal Arts, outcomes are approved at the college, not state, level. Outcomes must be built
into the curriculum, delivered via appropriate teaching methods, and fairly assessed. These
outcomes align with the college’s mission, vision, and values, and are validated through
program advisory committees. The college assesses students’ success in reaching defined
program outcomes through a combination of techniques, such as the TSA initiative and
program scorecards.

Program faculty map program outcomes in WIDS, identifying where program concepts

are introduced, practiced, and assessed (Plan). Each program identifies a culminating
course where summative assessment information is collected (Do). Program faculty assess
outcomes every term, with results made available to instructional teams during the annual
program improvement process and on the IR webpage. Programs interpret the results and
determine if any adjustments are needed (Check), then identify action items to include in
the annual program improvement plan (Adjust). Program improvement plans include at
least one objective, with three to five tasks associated with each objective.




CORE ABILITIES: COMMUNICATES EFFECTIVELY, THINKS CRITICALLY,
MODELS INTEGRITY, VALUES DIVERSITY

CVTC is committed to students participating in broad learning, skill acquisition, and
application. The institution promotes core abilities to address the broad-based skills that
will prepare a student to become a productive member of the workforce, a civic-minded
citizen of the community, and a life-long learner ready to grow with his/her chosen
profession. These four core abilities are woven throughout the student’s avenue of study,
integrated into all curriculum as appropriate, thus building a strong base for academic and
personal success. Some core abilities are linked directly to technical program outcomes,
while others are met through general education offerings and/or co-curricular programs.

Faculty collaboratively plan the integration of core abilities into all program and general
education areas (Plan). Faculty developed a college-wide rubric to assess core abilities at
the developing and proficient levels. CVTC assesses core abilities at the student level in

a sampling of general education courses each term (Do). Faculty interpret the results and
determine if any adjustments are needed (Check), then identify action items to include in
the annual program improvement plan (Adjust).

CO-CURRICULAR ASSESSMENT

CVTC applies the same core abilities to assess co-curricular programs, including student
clubs, student leadership, and campus events. Each core ability has specific co-curricular
outcomes which are assessed through student focus groups and surveys, administered on
an annual basis by the Student Life office. The Student Life office also tracks and monitors
participation in student events and activities.

CVTC’S ASSESSMENT OF LEARNING OUTCOMES

Technical Skills Attainment
Assessment of Program Outcomes

Core Abilities

Assessment of General Education and Co-Curricular Outcomes
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ASSESSMENT OF STUDENT LEARNING
PLANNING/REPORTING TIMELINE

Date Task
Summer
Early July Summer student assessment import templates available for TSA, Core Abilities, and Liberal

Education Outcomes assessments

End of July  TSA reporting deadline for spring graduates with summer assessment results

End of Summer student reporting deadline for TSA, Core Abilities, and Liberal Education Outcomes
September  assessments

Fall: Review TSA, Core Abilities, Liberal Education, and Program Scorecard data with team

October 15  TSA, Core Abilities, and Liberal Education results published
Scorecards published

Status reports need to be completed in Planning Module

End of Fall student assessment import templates available for TSA, Core Abilities, and Liberal Education
November Outcomes assessments

End of Fall student reporting deadline for TSA, Core Abilities, and Liberal Education Outcomes

January assessments

Spring: Improvement planning meetings (Jan/Feb — Schedule with IR Department)

March 15 Interpretation of Results and Action Plan need to be completed in the Assessment module

End of April  Spring student assessment import templates available for TSA, Core Abilities, and Liberal
Education Outcomes assessments

End of May  Spring student reporting deadline for TSA, Core Abilities, and Liberal Education Outcomes
assessments

ASSESSMENT OF STUDENT LEARNING
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Communicates
Effectively

Thinks Critically

CORE ABILITIES RUBRIC

Achieving understanding through effective two-way communication

Developing

Recognizes that different language and
voice may be required for different
audiences

Communicates in a manner that shows
some sense of purpose and organization
as well as use of language, voice,
gestures, and body language to support
that purpose

Writes to convey a message, though
the message may be impaired by errors
in grammar and standard written
English

Listens for understanding

Reads for comprehension

Proficient

Applies appropriate language and
effective use of voice for audience

Communicates in a logical, purposeful,
organized, and well-supported manner,
consistently using acceptable language
with effective use of voice and
appropriate gestures, body language,
and expressions

Writes consistently at an acceptable
level to convey a clear message with
minimal errors in grammar and standard
written English

Listens attentively and can accurately
restate the message

Reads for comprehension and interprets
main points consistently

Solving problems and seeking understanding by following a logical process

Developing
Demonstrates a process to use in
solving problems
Accesses and uses some types of
resources

Demonstrates minimal ability to select,
evaluate, and use information resources
Demonstrates minimal ability to predict

the outcome of a proposed solution

Asks relevant questions

ASSESSMENT OF STUDENT LEARNING

Proficient
Selects and uses an appropriate process
in solving problems
Evaluates and questions relevance,
accuracy, and bias of information
sources
Demonstrates ability to select and use
valid and reliable resources
appropriately, including applicable
technology.
Demonstrates ability to provide
thorough analysis of possible outcomes
of solution selected
Constructs questions that result in
deeper understanding and information
gathering
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Models Integrity

Acting in a responsible and ethical manner

Developing
Identifies strengths and weaknesses in
oneself

Identifies behavior of blaming outside
influences for circumstances and
outcomes and shows self-reflection
skills

Demonstrates awareness of expected
and acceptable conduct in different
settings

Identifies criteria that are used to
produce an expected and specified
result

Indicates awareness of scarcity and cost
of resources

Proficient
Models self-appearance and impression
to others and adjusts to depict a
positive image
Accepts personal responsibility for
resources, actions, collaboration, and
outcomes

Models consistent and acceptable code
of conduct in personal, academic, and
professional settings

Practices techniques and methods that
ensure intended and consistent
outcomes

Demonstrates responsible decision
making with resources to plan for future
maintenance or growth

Increasing awareness that contributes to the understanding of differences

Developing
Recognizes personal biases, the general
origins of those biases, and the impacts
these biases have upon one’s behaviors

Indicates an awareness of respectful
interactions, their importance, and the
value of inclusion rather than exclusion

Recognizes that cultures vary and that
appropriate behaviors may differ in
culturally diverse situations

Demonstrates an awareness of the
value of working with others to share a
variety of perspectives and strengths
Identifies the global nature of business,
politics, and culture

Proficient
Demonstrates understanding of how
personal biases influence how one
interacts with others and seeks to
actively challenge such biases
Behaves in ways that model respect for
others regardless of their differences
and actively practices inclusion of others
different from oneself
Demonstrates culturally appropriate
behavior and actively seeks
opportunities to engage with diverse
populations
Takes a positive role within a team and
contributes to reaching a common goal

Applies an understanding of the
interconnectivity of business, politics,
and culture in interactions and decision
making

ASSESSMENT OF STUDENT LEARNING




APPENDIX

Sample Program Scorecard
Sample Technical Skills Attainment Results
Sample Program Map

Sample Program Improvement Plan Objectives




o,
[NySS3IINS % 88 s8uluado qor |euoiSay

S|eMEJIPUIM 8€'€€S 98e/\ AlJeap [9na7 Aujug jeuoiSay
mc__os PX3 Y9v‘vES | 98em Ajaesp a8eisay a1enpelo JIAD
. ~N ~N
~ ~ . A
|yss320NnS % n/».o. > ﬂ % & o Ow o oo o 89°'STS | @8em AjunoH a8esany arenpesn JIAD
N R SN Ry X B & & 9T-STO0Z sSuiuadQ 13 saSem
X X N R
m m w U U D m m m m_ D O U %0T' 9 %0S'CL %06°€8 %0T €L VN aley asuodsay Aaning
%01°L %01 € %0S°'TT %05°0T VN uoyeanpy uiNuiuo)
%00'ST %0T'TT %0L'8 %0L'9 VN JusWAo|dw3 SUP93S
A ] — %0€'8S %08°LL %09°C8 %06°C6 VN pIa4 paje|ay ul pakojdw3
03 T JO 9|eds) J21sn|) Aq Suluiea]
: ) . Sy ov 153 LT 4 sajenpelo
sce st Lre 9ALBIOqe||0) @ 9ANIY -3SSDD i
. . . [ 011 JO o]e2s) Wesgoig €1-210C ST-¥10¢ 9T-ST0C LT-9T0C juswdde|d ajenpean
9 6's st9 AQ ssauaAldaY3 |euondNIISU| -|SS
p 0 pT0C 9 0 910 3 o[ S 0 0 0 0 Isijep Sulids/|jed
8'T1ST 6°€ET T0€T v6 ¥'98 S314
1€ Sz 0 0 %05°68 %E8'S8 %06°C8 %00°09 %0t°99 Avoede) Juadiad
- _memwwm( HMZ SOT 0zt SOT ST GCT Ayoede)
0 0 [4 191N 10N 76 <0T /8 S/ €8 S3UBPNIS Pa3daddy MaN
0 0 8 9T BN
€1-210¢ YT-€T0C ST-v10¢ 91-ST0¢ LT-9T0¢ 1saJ9ju| Juspms

€T-¢T0C VI-ET0C ST-PTOC 9T-STOC LTI-9T0C 3Iudwuleny s|ipjs |edatuyssl

pte jelueuy jo uorydasxa ayy yum ‘Ayuo syusapnis wesdoud apnidut soydesSowaq 310N

VN | %05S | %070l | %005 | %051 | %0L€ 3189 MEIPUIA = - 5 SUspMS WeiF01d-01d o101

%SL | %0978 | %00€L | %08 18 | %0589 | %0T 0L 338y 55900N 951M0) T 7 e SUSpNS Weioid 1oL

€1-7T07 YI-€10Z ST-VTOZ 9T-STOZ LI-9T0Z S3SIN0J UOREINP] [eIDUBD S0oN Sion S0on (OIN) oL 32d so1g

%0¢C'S %0T"L %00°S %08°9 %07'9 91y MeJpyiy/\ 3 0z 5 a8y w_uo_.>_

%SL %05°€8 | %0T'EB | %0OEC8 | %06°LL | %0S'VL 91eY SS9I0NS 3SIN0)H <7 <7 7 38V UBIpaN

€1-Z10Z YI-€10Z SI-¥10Z 9I-STOZ LI-9T0Z $351n0) 3103 = = i 35y UeoI

| %08 | %07°€9 | %0E'VS | %0LVS | %09'7S | %09°0S | UOLUIIDNY ||E4-04-|E4 %05G9 | 80T | %0589] 0T |%06¢9| €8 slewsay

sosieL €T-¢T0C VTI-€ETOC ST-PT0C 9T-STOC LTI-910C sa1ey UoPuBIoY %05 1€ /S %0S'TE LY %0T"LE 6 9leN

13 dlwdpeay %00'vL TE€T %0€°69 70T %01°'69 8L ply |eldueuly

%06°L €T %01°0T ST %08°6 €T S9LIOUIN

%0L°9 T %07'6 T %00°€ 14 sanljiqesiq

%LC %0L %0C'07 | %06'€EE | %0E'BC | %00'6C VN SIEIA ¥7 UIYIM uopenpels %07 SE 3 %00°SS 73 %05 80 79 EYITETY
%CC %0L %00°7E | %08'6C | %0C'LC | %00°8C | %0C'8T SJB3A € Ulyum uonenpels %0379 701 %00y 79 %05 TS 39 SR

TT-0TOC ¢CT-TT0C €1-¢10C VTI-€T0C ST-V10C

LM  19%iel sajey uonenpeso JU92U3d JIQWINN JUBJUBd JBQWINN  JUSIBd JBqunN

ST-v10¢ 9T-ST0C LT-9T0¢

J1e3A 10Y0) soiydesSowa( Juapnis

(ONIINNOJJY) @UYIIH0IS INYYI0Ud IT1dINYS

APPENDIX 26



SAMPLE PROGRAM SCORECARD CONTINUED...

Accounting Course Success
2016-17 Academic Year

% successful

% successful

Delivery Method Successful | Unsuccessful [ Withdrawals | Grand Total| excluding including

withdrawals | withdrawals

Clinical Internship 14 1 15 100% 93%
Face-to-Face 299 68 17 384 81% 78%
Online 113 38 7 158 75% 72%
Faculty Enhanced 14 6 1 21 70% 67%
MyChoice 73 30 15 118 71% 62%
Hybrid 9 4 3 16 69% 56%
Telepresence 11 8 3 22 58% 50%
Grand Total 533 154 47 734 78% 73%
% successful [ % successful

Course & Delivery Method | Successful [ Unsuccessful | Withdrawals | Grand Total | excluding including

withdrawals | withdrawals

Accounting | 36 17 9 62 68% 58%
MyChoice 17 11 3 31 61% 55%
Telepresence 7 3 3 13 70% 54%
Hybrid 3 2 2 7 60% 43%
Online 9 1 1 11 90% 82%
Accounting Il 31 11 4 46 74% 67%
MyChoice 10 5 1 16 67% 63%
Telepresence 2 2 4 50% 50%
Face-to-Face 19 3 26 83% 73%
Accounting Internship 14 1 15 100% 93%
Clinical Internship 14 1 15 100% 93%
Accounting Software Apps 20 8 28 71% 71%
Face-to-Face 20 8 28 71% 71%
Accounting Spreadsheets 29 3 1 33 91% 88%
MyChoice 18 3 1 22 86% 82%
Face-to-Face 11 11 100% 100%
Accounting Systems 16 1 17 94% 94%
Face-to-Face 16 1 17 94% 94%
Acct Govt & Nonprofit Entities 3 3 100% 100%
Face-to-Face 3 3 100% 100%
Business Law 28 4 2 34 88% 82%
Face-to-Face 16 2 1 19 89% 84%
Online 12 2 1 15 86% 80%
Contemporary Amer Society 4 1 5 100% 80%
Online 4 1 5 100% 80%
Cost Accounting 22 4 1 27 85% 81%
Face-to-Face 22 4 1 27 85% 81%
Database for Accounting 17 1 1 19 94% 89%
Face-to-Face 17 1 1 19 94% 89%
Economics 26 13 1 40 67% 65%
Telepresence 2 1 3 67% 67%
Face-to-Face 12 6 1 19 67% 63%
Online 12 6 18 67% 67%
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SAMPLE PROGRAM SCORECARD CONTINUED...

% successful

% successful

Course & Delivery Method | Successful [ Unsuccessful | Withdrawals | Grand Total | excluding including

withdrawals | withdrawals

English Composition 1 28 16 2 46 64% 61%
Faculty Enhanced 14 6 1 21 70% 67%
Telepresence 1 1 0% 0%
Face-to-Face 1 1 100% 100%
Hybrid 1 1 2 50% 50%
Online 12 8 1 21 60% 57%
Income Tax | 22 2 2 26 92% 85%
Face-to-Face 22 2 2 26 92% 85%
Income Tax Preparation 12 1 13 100% 92%
Face-to-Face 12 1 13 100% 92%
Intermediate Accounting 25 4 1 30 86% 83%
Face-to-Face 25 4 1 30 86% 83%
Intro to Amer Government 17 4 21 81% 81%
Face-to-Face 10 p 12 83% 83%
Online 7 2 9 78% 78%
Intro to Psychology 11 5 16 69% 69%
Face-to-Face 6 3 9 67% 67%
Online 5 2 7 71% 71%
Intro to QuickBooks 47 21 7 75 69% 63%
MyChoice 16 7 5 28 70% 57%
Face-to-Face 22 10 2 34 69% 65%
Online 9 4 13 69% 69%
Introductory Statistics 9 8 2 19 53% 47%
Face-to-Face 8 8 2 18 50% 44%
Online 1 1 100% 100%
Managerial Accounting 17 1 18 94% 94%
Face-to-Face 17 1 18 94% 94%
Mathematical Reasoning 16 3 1 20 84% 80%
Face-to-Face 8 1 9 89% 89%

APPENDIX 28




N NN NN

BN

LT-9T0¢C

1
1
1
1
TT

™ o o o

1IBINIION BN

ST0¢

S¢

ve
S¢

pPossassy

BN 10
IN' 10N 10N

ST-vT0¢C

S¢

ve

S¢

S¢

S¢

S¢
S¢
S¢
ve
S¢

BN

123

T€

123
T€
T€

T€

123

T€
123
T€
123

T€
passassy

10N

PT-€10¢

SJ9P|OYa3eIS |BUIIXS PUE [BUJIIUI O UOIIBWIOUI HPNE S31EDIUNWIWOD A]9AI1094)D JUBPNIS

wiJo} 1eyodmol} 1o anlnesleu ul W93SAS [043U0D |BUJDIUI DY} SIUBWNIOP JUSPNIS

94N312NJ3S |0JlUOD |euJdalul mC_Hm_xw Ue ul sessaudeam saiedlunuwwod Juspnis

s|0J43u02 pue ‘Ajjunyioddo “siu Suowe diysuoiie|as ayy sazAjeue Jusapnis

)SI4 @3NpaJ 0] S|0J3U0I |eusajul z._u.cw_u_

sasAjeue pue ejep JodaJ pue ‘ss9204d 1291|102 03 AS0jO0UYIS] JUDIIND SBSN JUIPNIS

UO[}BWJO4U] SSBUISNQ PUE |eloueUly SulzAjeUR JOJ SUOIIBISPISUOD [BIIYID SDIJIIUSPI JUBPNIS

SJop|joys>jels 01 uoljewJlojul ssauisng pue |ejpueul) seyediunwwod >_w>_uuw¢® juspnis

S|0J1UO0J |euJalul 0} saJaype juapnis

SUJ2UOD SSaUISN( SJuasald sisAjeuy

UOI3EWJO04U] JUBAD|DJ SBIJI3USPI 1BYY Y2Jedsal uo paseq S| sisAjeuy

Sunjew-uoisap pue Suluueld 1oddns 01 uoirew.ojul ssauisng pue jeueuly azAjeuy

sSuoIISaNY d1Igny pue sswodlnQ

|lelaQ JUBWISSASSY

%0°00T SL  %0°00T L %0'00T ¢1 %0°00T S¢ %0001 113 |ejo] puets
%L'VL 9g %0°0 %00 %0°00T S¢ %0°00T 1€ passassy 10N

%E'S 1% %0°0 %EEE v %0°0 %00 13N 10N
%0°0¢ ST %0°00T L %499 8 %0°0 %00 BN

juno)

LT-9T0C

(ONIINNOJIY) SIINSIY INJWNIVLLY STTUNS TYIINHIAL I1dINYS

juno)

ST-¥10¢C

MBOIAION(Q JUDWISSOSSY

APPENDIX 29



A 1 1T St 1€ sau3ua Sunsnlpe sasedasd Juspnis

L T 1T 14 1€ (s)498pa3| ay3 03 s3sod Juapnis
L T 1T Sz 1€ spJepue)s SuiunoJe 1U34IND YUM SDUBPIOIJE Ul S3ZI|eusnof Juapnis
suojjoesueJ} |eloueuly 8uissad0.ad J04 SUOIIBIBPISUOD [BIIYID SDIHIUIPI JUIPNIS
L T TT 14 153
L T 11 14 1€ sainpadoad Suiso|d sa3a|dwod Jusapnis
L T TT 14 TE $]0J1U0D |eUIDlUl 01 SDJ9YPE JUdaPNIS
L T TT (14 (4 T€ 9J9A2 Sununodde ay3 InoySnoay) suoidesuRL] |BIDUBULY SSBI04d
L T T [ord 1€ ||]oJAed ssa204d 03 ASojouyda] JUBIINI SISN JUBPNIS
L T 11 S¢ T€ suojjoesuely |joJAed spiodas uspnis
L T 1T 14 1€ sysodap xe} |joJAed sasedaud Juspnis
suoie|n3au
L T 17 S¢ 1€ pue sme| |eJapay pue 91e1s 01 aJaype ydiym spodas pue swuioy ||osAed sasedaud Juapnis
L T 11 T 174 T€ SpJ023J ||oJAed sulejuiew juapnis
L T IT T (Y4 (Y4 T€ sysey sisAjeue pue ‘Suijiodal ‘uonesedaad josAed waoyiad
L T 1T 1€ syse3 Suiaunodoe xel wJioyad 03 ASojouydal 44N SISN JUBPNIS
suol1e|n8aJ pue SMe| Xe} Jua4und 03 AI3YPE YdIym sw.oy Xxe3 paJinbau sauedaud juspnis
L T T T€
SJ9P|OY33EIS 0} UOIIBWIOUI SUIIUNOIIE XBY SD1BIIUNWWOD A|9AII084)3 JUIPNIS
L T TT 153
sysey sisAjeue
L T It 1€ pue ‘Suniodais ‘uonesedasd Suiunodde xe} |enpialpul 10/pue |euolieziuesio wiojisd
L T 1T Sz 1€ sysel Suiaunodoe 3500 waogad 03 ABojouysal Jua4INI SISN JUIPNIS
L 14 8 Y4 T€ s198pnq Ja1sew sasedaud Juapnis
L 14 8 14 1€ s193pnq ysed sasedasd Juapnis
L T TT ¢ T€ sypodaJ suoionpoJd sajesauad Juapnis
L T 1T T 144 1€ s193ys 3u11s0d qol sajesauad Juspnis
siap|oyayeis
L T 1T S¢ 1€ |EUJIU] 0} UOIIBWIOU] SSUISNQ PUE [BIDUBUIS SD1BIIUNWWOD A|9AI3084)3 JU3PNIS
L T 1T T 74 1€ $1500 spJepuels Suisn saduelIBA S93E|NJ|ED JUIPNIS
L 172 1T T (14 (Y4 T€ syseq sisAjeue pue ‘Suiniodal ‘uonesedasd Suinunodde 1502 wIoRd
L T TT [ord 1€ syse1 1pne wJoad 03 ASojouydal uaaund shojdwa Juapnis

9sSaSSY 3SSassy suonsSaNY gy pue sawodn
BN 1SN ION  1IBIN 131N 10N - 10N BN . 10N SR =0

LT-9T0C (174 ST-¥10¢ TOC

""3NNILNOJ ONINLNOJJY HO4 S1TNS3H LNJFANIVLLY STTIMS TVIINHIIL I1dINVS

APPENDIX 30



v TT [4 S¢ S¢ 153 |ejol pues

suoljoesuely [elpueul) Jodad pue ssado.d 01 AS0jouyI] UBLIND SASN 1UAPNIS

SpJepuels SuluUN0J. JUSJ4IND YHUM S2UBPJOIIE Ul UOoINSOd |ejdueuly sg uoineziuedio
ue jJuasasdas 03 Aj91eandde syiodad pue spuswalels |elpueuly sauedaad uspnis

pPossassy pPossassy Suo11SaNY JLIgNY pue ssawodnQ

IBNION 19N 13N 10N
10N 10N

9T-ST0¢ ST-¥10C VI-€10C

""3NNILNOJ ONINLNOJJY HO4 S1TNS3H LNJFANIVLLY STTIMS TVIINHIIL I1dINVS

APPENDIX 31



954N0) SIY3 ul pa3aa||0) eyreq a

spaaN

Paji4/pa13|dwo) JUBWISS3SSY 1dD POLIIIA

:AjuQ asn 210 WNNdLLINY 104

(011041404 "p3s) uoneaijddy 1dd| d

01]0410d J0/pue owa( ‘1S3 - UOIRUIGUWOD)

owaq |IMS/qe71 2LAD

Hlwn|lo

1s9] Adusladwo) DIND

Wwiex3 4370 [euonieN| 3

S9P0) JUBWISSASSY 1dD

passassy| v
padiojuiey/padnoesd| d
paonponul| |

95JN0) $3IPNIS |e4USD
3s4n0) weidoud
SawW021nQ weiSoud 1 saN|Iqy 210D

JuBWISSasSY (1dD) Suluseaq Jold Joj Hpald
weidoud Joj Suiddel) Juawssassy

(leuondQ) uawuolIAUB 11j04d-10}-10U JO/pue JuswulaA0S e 01 sa|didulid pue sassa204d Suizunodde 1depy /|

3S1d 2Inpa. 0} 5|043U0D [euIIUl AH1IUSP) °9)

sysey sisAjeue pue ‘Suipiodau ‘uoieledaid Sunnunodde xel |euoiieziuesio 10/pue [BNPIAIPUL WO "G

sysey sisAjeue pue ‘Suipuodad ‘uonesedasd SunuNoIe 1503 WO

sysey sisAjeue pue ‘Suiuodad ‘uonesedaud [josAed wuopad g

<< <] <<
a

Supjew-uoisioap pue Suiuue|d 1oddns 03 uolleWIOUI SSBUISNG PUE |eldURUL 9ZA|eUY 'Z

Al | A ] =

oln|mn|dlafs]|o

NlN|A|[A| =[] O

9J9A2 Bununodoe ay3 1N0Y3N0.1y3 SUOIIIBSUE] [IDUBULY SSBI0Id T
sawonnQ Em\_Mn:&
Ayisianip anjen|

Alleanu2yuiy]

Au8a1ul [spo|

wlm|< |~

passoassy

padJoyuiay/pasndeld

(|

a
a
a

<|la|<|<

|||«
<|a|a
<

<|<|afa
ala|<
<< <|
a

pasnposu|

J93SaWas Yno4 J491sawWas paiyl J91S9Was puoI3S

J931sawas 18414

>_0>_uuwtm 9ledlunwwo)

(ONILNNOJIY) dVIN WYHI0dd I1dINVS

APPENDIX 32



SAMPLE PROGRAM IMPROVEMENT PLAN OBJECTIVE REPORT
(ACCOUNTING)

Objective Report:

Objective ID: 1454 Objective Title: Increase student success with online courses
Unit Manager: Stone, Maria Planning Unit: 25001 - Accounting
Obj. Status: In Progress Obj. Purpose: Program Improvement/Assessment of Student Learning

Unit Purpose:

Objective Description:

The scorecard demonstrates a 69% success rate for online students whereas the face-to-face success rate for students is 89%

and we are striving to bridge that gap to increase the student success with online courses.

We are adding the My Choice in Fall 2016 as an effort to provide face-to-face instruction to online students who seek additional

support.

We are continuing to research closed-captioning options so that we can provide better support for our videos that we provide for
our online students.

Institutional Goals

Strategic Goals

*3 Student Success

3.2  Student Success --> Student persistence to degree completion

Planning Unit Goals Objective Types Planning Priorities
No Data to Display No Data to Display No Data to Display
Tasks
Due Date Status Priority Task Budget Amount
08/29/2016  In Progress Medium Implement My Choice in the Fall 2016 with an online and face-to- $0
face option.

Develop a common (department-wide) feel of what My Choice
format looks/feels like.

08/29/2016  In Progress Medium Develop a common-practice for discussion board pieces within $0
online and My Choice classes.
08/29/2016  In Progress Medium Explore closed-captioning options/resources to couple with our $0

videos for our online and My Choice students.

Assessment Measures

Date Description

04/19/2016 Online and My Choice student success rates.

Intended Results

Date Description

04/19/2016 Increase student success for online students from 69.5% to 75% over a period of 3 years.
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SAMPLE PROGRAM IMPROVMENT PLAN OBJECTIVE REPORT (CONTINUED...)

Status Reports

Date

Description

3/16/2017

The MC Course delivery model was implemented in all of the 1st semester courses for the Fall of 2016. We
tracked the success of the students and still feel there is a gap in performance especially when the students
do not use the face-to-face options.

It seems as though some students are not aware of the expectations when signing up for a MC course vs. an
online course. Some students also seem to have the assumption that the MC delivery model means an
Independent Study scenario.

This semester (Spring 2017) we've expanded the MC delivery model to the 2nd semester courses. This
expansion will continue until all 4 semester are in this delivery model.

The Department continues to discuss the standardization of the use of discussion boards in the MC delivery
model in measuring participation of the students.

Several faculty members went to a training put on by Andrew which gave some more insight on close-
captioning our videos. The Department continues to look for support by CVTC to make the close-captioning
process more do-able for our current work load.

11/3/2016

The department will continue to develop best-practices as well as a department-wide definition of what
MyChoice is. We will continue to explore resources for both closed-captioning and video equipment to
enhance the 'in-class' feel for students choosing to take the courses in an online format.

Actual Results

Date

Description

03/16/2017

We do not have yet have data from the Fall of 2016 semester regarding the success of students in the MC
delivery models other than the independent data collected by each individual faculty member.

In 2015-16, the online success rate was 63% and face-to-face was 77%.

In TSA reporting, the results improved from 66.7% in 2015-16 to 100% in Fall 16-17. We have not yet
assessed the Spring 2016-17.

05/18/2017

We, as a department, have implemented many best-practices for our My-choice delivery model courses.
These best-practices include: having clear expectations, providing clear due-dates, having a consistent
grading scale, and similar expectations on the discussion board participation expectations.

Our initial review of student success based on internal information suggests that student success is not as
high as desired. However, we will continually strive to provide high-quality instruction to our students
regardless of the delivery model.

Use of Results

Date

Description

03/16/2017 The Department faculty have observed a difference in results of student success in the MC delivery model
between the students who do and the students who do not attend the in-class sessions. We are researching
the information that is being communicated with students so that the expectations are clearly communicated.

Gap Analysis

Date: Gap Analysis:

No Data to Display

SWOT

Date Description:

No Data to Display
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SAMPLE PROGRAM IMPROVEMENT PLAN OBJECTIVE REPORT (CONTINUED...)

Units Impacted

Date Unit Code

Planning Unit

Unit Manager

04/19/2016 20100

College and Professional Development

Walsh, Debra

Associated Standards

Standards

No Data to Display

Associated Outcomes

Outcome ID Outcome

Program

No Data to Display

No Documents to Display

No Links to Display
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